
NEED: 

 

Local Conditions 

Greater Egg Harbor Regional High School District is comprised of three high schools located in Atlantic 
County. Our schools are located in one of the most densely populated areas of Atlantic County with the 
unemployment rate of 7.1% in relationship to the state average unemployment rate of 4.6%. 
Employment in Atlantic County has declined greatly due to a decrease in casino employment as the 
industry lost revenue. 

 

Our district has three comprehensive high school serving a diverse population of learners in grades 9-12, 

who range in ages from 14-19, and a current enrollment of 3,095 students. Within the population of 

students, 47% are economically disadvantaged district-wide (with individual schools ranging from 39% 

to 52%, 18.3% are students with Disabilities, and 1.3% are English Language Learners. The racial 

demographics include 48.5% white, 20.4% black, 19.7% Hispanic, 9.0% Asian, 0.2%Pacific Islander, 0.1% 

American Indian, and 2.2% two or more races. In addition, at the outset of the 2017-2018 school year, 

we had over 50 homeless students within the district, as well as an additional 20 the foster care system.  

NJSMART identifies 72.0% of our student population to be at-risk in at least one area, with 24.7% being 

at risk in three or more areas. (NJSMART data as of 10/15/18 snapshot date.) 

Data to Justify need for Social and Emotional Wellness Programming 

Reported incidents in 2017-2018 of HIB were 9 Alleged HIB incidents – majority of these investigations 
found to be student conflict reflecting an inability to communicate effectively and resolve conflict, and 
10 Confirmed cases of HIB.  In 2018-2019, were 31 HIB investigations completed (12 Confirmed HIB) 
with the majority of reported incidents involving 9th and 10th grade students, predominately 9th grade 
offenders or victims.  Again, underscoring the need to social emotional learning and decision making 
focus in these grade levels. 

 

During the 2017-2018 school year, the district reported the following within the Student Safety Data 

System, indicating the most serious of discipline infractions:  13 incidents of assault, 25 fights, 2 

incidents of criminal threats, 15 incidents of simple threats, 16 instances of substance possession and 19 

incidents of substance use confirmed.  During the 2018-2019 school year, the district reported the 

following within the Student Safety Data System, indicating the most serious of discipline infractions:  13 

incidents of assault, 27 fights, 1 incident of criminal threats, 21 incidents of simple threats, 21 instances 

of substance possession and 47 incidents of substance use confirmed.  These reflect only the number of 

incidents that rise to the level of SSDS reporting, and some incidents, such as a fight, frequently have 

multiple offenders, including on specific incident which included seven (7) offenders.  Substance abuse, 

threats, fights and assaults are often rooted in the student’s inability to problem solve, to resolve 

conflict with peers and inability to evaluate risk and consequences.   

District wide, as reflected in our School Performance report for 2016-2017, Chronic Absenteeism is a 

problem in the district.  20.9% of our district population is absent 10% or more of days enrolled.  For 

2017-2018, 19.2% of our students were chronically absent from school, in 2018-2019 the percentage 

was 18.7 



School climate survey administered in December 2018 revealed that 29.1% of students reported seldom 
or never enjoying being in school; 30.3% of students disagreed with the statement “students in my 
school treat each other with respect”, with another 47.5% responding neutral to this statement. 17.3% 
of students reported that harassment, intimidation and bullying (not necessarily statute HIB) was a 
problem in their school, with an additional 34% responding neutral to the statement. 28.52% of 
students agreed that students are often teased or picked on in their school.  35.3% of students agreed 
with the statement “Most students in my school do not really care about each other”, with 40.3% 
responding neutral.  44.2% of students disagreed with the statement” Most students in my school are 
easily able to work out disagreements with other students” 42.8% of students responded that most 
students think it is okay to cheat if other students are cheating.   

Further supported in the staff survey responses, 39.6% of faculty felt that it was common for students to 
tease and insult one another.  31.9% of staff were neutral or disagreed that in our schools, teachers talk 
with students about ways to understand and control emotions. 

 

All of these indicators point to a need for programming to support the social and emotional 
development of our students, to teach students how to work together collaboratively, to teach positive 
social skills and demonstrate the need to build each other up to promote success for themselves and 
others, while developing problem solving and critical thinking skills, as well as, building communication 
skills. 

 

The New Jersey Department of Education further supports the development of Social and Emotional 
Competencies of Self-awareness, self-management, social awareness, responsible decision making and 
relationship skills.  Further, there is evidence suggesting that challenge courses have positive outcomes 
in several of these core competencies (Ferrell, 2017). 

 

In reviewing our district data related to School Climate, Attendance and Discipline (with a specific focus 
on fights, HIB – alleged and confirmed, substance abuse and weapons), with consideration of our high 
number of free and reduced lunch students, homeless students and students in foster care, we have 
identified a need for an expansion of our current programming for students related to Social and 
Emotional learning.  The funding within this grant program would support all students, including our 
low-income students, to improve targeted outcomes in school climate and safety, academic 
achievement and attainment, disciplinary outcomes, civic attitudes and behaviors, in addition to 
developing students’ creativity and problem-solving skills.  To complement the professional 
development and curriculum already in place, we are looking to further expand our comprehensive 
program focusing on 9th and 10th grade students though our health & physical education classes.   In 
addition, the transition from middle school to high school is documented to be a very difficult time for 
student and we hope to implement a Freshmen Transition Project to equip them with additional social, 
coping and decision making skills.  

 

 

information about any steps you have already taken to solve the problem 

 

Within the district, we have addressed the issues of cyber-bullying, dating violence and peer 
relationships in health and technology course curriculum.  Each school highlights respect and violence 
awareness through Awareness Week activities. 



Over the past two years, we have focused on professional development of faculty and staff the is 
supported by through Creating Opportunities through Relationships (COR Model) in two significant 
ways: all district administrators have participated in over 10 hours of professional development related 
to bias in discipline, student mental health and the neurological impact of trauma on the brain.  All 
faculty have participated in Awareness and Cultural Bias training, as well as, professional development 
and peer groups related to student trauma and its impact on behavior and learning.  During Summer 
and Fall 2019 for all faculty to be certified in Mental Health First Aid, through a partnership with Spread 
the Love Foundation.  We have implemented school-based tiers of support for students with significant 
behavior and mental health issues through a partnership with Effective School, and have trained I&RS 
teams and counselors on a variety of topics regarding Mental Health and trauma impact on learning and 
behavior.  Each school building has a peer mediation program in place to facilitate conflict resolution 
once a situation escalates.   

Where we need to continue to improve in our programming is at the tier 1, or universal level, where all 
students have access to develop critical thinking and problem solving skills to enhance their ability to 
work with others collaboratively, with respect and civility, learn to make decisions weighing risk and 
consequences, and improve their own efficacy and engagement in school and with their peers. 

In year 1 of the Title 1 Re-Allocation Grant, we trained teachers and purchased supplies and equipment 
to implement challenge course programming in the 9th and 10th grade health and physical education 
curriculum that would give access to every student, challenge course experiences to develop social, 
communication, and problem solving skills.  Incoming 9th grade students were introduced during 
summer enrichment program, along with diversity training in addition to their academic preparations. 


